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Abstract 
In this investigation, the 1-year persistence rates of Black students in Texas community 

colleges were analyzed for the 2007-2008 through the 2014-2015 academic years. Of 

particular interest was whether the 1-year persistence rates of Black students differed by 

their institutional status (i.e., stayed at the same community college or transferred to a 

different community college). Inferential statistical analyses revealed the presence of 

statistically significant differences in the 1-year persistence rates of Black students in 

Texas community colleges by institutional status in the 2008-2009, 2009-2010, 2010-

2011, and 2013-2014 academic years. The 1-year persistence rates were higher for Black 

students when they stayed at the same community college than when they transferred to 

a different community college in the 2007-2008 through the 2014-2015 academic years. 

Implications and recommendations for future research were discussed. 

1. Introduction 

The United States has long been the envy of the world in regard to higher education, 

student access, and the superior academic quality of its programs [1]. Unfortunately, the 

global dominance of the United States with respect to college enrollment and degree 

attainment has diminished [2]. The United States currently ranks 12th among developed 

nations in the percentage of degrees awarded, however, the United States had the highest 

graduation rate in the world just a generation ago. Soon after taking office, former-

President Obama declared that the United States must have the best educated, most 

competitive workforce to lead the 21st century and in order to do so needed to have the 

highest quantity of college graduates in the world by 2020 [1]. To reach the President’s 

goal, the entire higher education sector must work together to increase the number of 

students graduating from college each year. Community colleges will play an integral 

role because enrollments continue to climb each year and college programs with shorter 

durations can help make up ground in areas where the United States has fallen behind 

other countries [3, 4, 2]. 

The open door policy of community colleges grants access to individuals interested in 

pursuing a postsecondary education. People who want to achieve a higher education 

have the opportunity to pursue their dream [5]. In fall 2012, 45% of all undergraduate  
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students in the United States attended community colleges. 

Community college enrollment is steadily increasing across 

the nation with 13 million students attending 1,132 

institutions. These students represent diverse populations 

coming from low socioeconomic areas across the country [6]. 

Many of the students enrolled in community colleges are 

students of color, nontraditional students, veterans, special 

needs students, and part-time students [5]. 

For the United States to remain globally competitive, it 

will depend on a large percentage of its population obtaining 

skills from commumity colleges [3]. The future success of 

this country is dependent on creating lively and engaged 

citizens. Therefore, it is essential to educate this large diverse 

population by providing the tools to succeed in the glocal 

economy [7]. Community colleges are popular choices 

because they are affordable and accessible, however they 

face tremendous challenges in helping Black, Hispanic, and 

low-income students transfer to 4-year institutions [8]. 

Although open access is an important part of the community 

college mission, success is measured by student persistence, 

transfer, and graduation rates [9]. 

According to [10], 75% of all White students graduating 

from high school will immediately enroll in college, whereas 

only 35-50% of Black students will immediately enroll in 

college after high school. Although Black students have 

greater access to higher education by attending community 

colleges compared to 4-year institutions, only one out of four 

students transfer to 4-year institutions and just 16% of Black 

students who are enrolled in community colleges persist to 

graduation [11, 12]. As such, community colleges play an 

integral role in not only helping Black students obtain 

associate degrees but, more importantly, as a pathway for 

Black students to earn bachelor degrees [10, 13]. Moreover, 

community colleges serve as an open door for Black and 

Hispanic students wishing to pursue a higher education [5]. 

The success rates of Black students will need to improve 

for the United States to take the lead in the number of college 

graduates and meet former-President Obama’s 2020 

challenge [14]. Black college students face many obstacles 

on their road to obtaining a college degree. Many Black 

students are first-generation college students who experience 

difficulty adjusting to college life. Black students often need 

additional help learning college culture and becoming 

familiar with the resources available to help them succeed 

and persist through college [15, 16, 10]. According to the 

[17], “Many minority groups, including traditionally 

disadvantaged groups, are participating in school and college 

in record numbers. However, the fastest growing populations 

in the United States are those minority groups with the lowest 

level of educational attainment” (p. 18). 

Community colleges need to engage in collaborative 

efforts to increase student success among students of color 

because Black and Hispanic students comprise a large 

percentage of the community college student population in 

the United States [16, 11, 18]. Student persistence is a major 

concern of 4-year institutions and community colleges across 

the country. Several authors (e.g., 19, 10, 20, 13] have 

established that the percentage of students who actually 

remain in college and complete their degrees is much smaller 

than the percentage of students who initially enroll in college. 

Current attrition rates are almost 30% for students who enter 

4-year institutions and over 50% for students who enter 

community colleges. Consequently, many of these students 

will leave within their first year of enrollment [21]. 

Substantial progress has been made over the past four 

decades in enrolling traditionally underrepresented groups in 

universities and community colleges in the United States 

[22]. During this timeframe, the total college enrollment 

grew by approximately 40%, whereas the enrollment of 

Black and Hispanic students increased by almost 150% [23]. 

Even though college enrollment is increasing each year, 

persistence rates continue to be a problem for Black students. 

All students of color, but especially Black students, graduate 

at a substantially lower rate than White students [24]. 

The low persistence and completion rates of Black 

students and the increasing racial gaps in graduation rates 

suggest that far too many Black students are not acquiring the 

needed skills, knowledge, and resources to suceed in college 

[14]. Lunenburg [25] noted that the academic achievement 

gap between groups of different socieconomic statuses is 

related to parents’ education level, financial resources, 

preschool readiness, and the quality of education received at 

the pre-secondary and secondary level. In fact, students from 

more affluent backgrounds are more likely to have better 

resources, parents with higher education atttainment, and 

attended higher quality schools prior to college [25]. 

Higher education leaders and policymakers need a better 

understanding of factors contributing to Black college 

student succcess [26]. According to [27], college students 

who were more prepared to take college level courses were 

more likely to persist past the first year than students who 

were not prepared to take college level courses. Therefore, it 

is essential that Black students receive assistance to help 

them adjust to college in the first year. Resources such as 

academic advising, tutoring, and counseling programs may 

assist underprepared Black students to succeed in college 

[27]. 

In a recent quantitative study, [18] analyzed the persistence 

and graduation rates of Texas community college students by 

ethnicity/race (i.e., White, Black, Hispanic, and Asian 

students) for the 2000 through the 2010 academic years. 

They documented that graduation and persistence rates 

increased over the 10-year span for White, Black, Hispanic, 

and Asian students. In the 2010 academic year, Black 

students had the lowest persistence and graduation rates, 

whereas Asian students had the highest persistence and 

graduation rates in 2010. Spangler and Slate [18] concluded 

that educational leaders and policymakers need to develop 

and to implement policies to improve community college 

graduation and persistence rates. 

Pascarella and Terenzini [28] provided evidence that first-

year experience programs increase college persistence from 
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the first to second year in college. Students who participated 

in the first year seminar were more likely to graduate within 

four years than those students who did not participate. The 

authors concluded that persistence rates increased for 

students participating in first-year experience programs 

regardless of ethnicity, age, and gendar. Positive outcomes 

were delivered in reference to student-faculty collaboration, 

extracurricular activity, and an increase in academic 

fulfillment [28]. 

In a very recent investigation, [29] analyzed the 1-year 

persistence rates of Black and White students enrolled in 

Texas community colleges in the 2000 and 2013 academic 

years. Specifically, a comparison was made between Black 

and White students who stayed at the same Texas community 

college and Black and White students who transferrred to a 

different Texas community college. Moss and Slate [29] 

documented that persistence rates were statistically 

significantly higher when Black and White students stayed at 

the same community college than when they transferred to a 

different community college. Of note in their study was the 

much lower persistence rates of Black students in comparison 

to White students when they stayed or transferrred to a 

different community college. 

In a similar analysis, but at the 4-year university level, [30] 

examined the 1-year persistence rates of students in Texas 4-

year public universities for the 2000 and 2011 academic 

years. Data were obtained from the Texas Higher Education 

Coordinating Board Interactive Accountability System on 

Black, White, Hispanic, and Asian students. Persistence rates 

for students who stayed at the same university were 

statistically significantly higher in the 2000 and 2011 

academic years in comparison to students who transferred to 

a different institution. Furthermore, students who transferred 

to a different university after the first year had very low 

persistence rates. Students, regardless of race/ethnicity, are 

more likely to persist if they remain at the same 4-year 

institution [30] or at the same 2-year institution [29] than if 

they transfer to a different institution. Table 1 contains a 

summary of studies on differences in 1-year persistence rates 

of Black students. 

Table 1. Summary of Studies on Differences in 1-Year Persistence Rates of Black Students. 

Author(s) Year Topic Outcome 

Moss & Slate 2016 

1-year persistence rates of Black and White 

students in Texas community colleges in 2000 

and 2013 

Persistence rates were statistically significantly higher when 

Black and White students stayed at the same community 

college than when they transferred 

Spangler & Slate 2015 
Persistence and graduation rates of Texas 

community college students by ethnicity/race 

Policies to improve community college graduation and 

persistence rates need to be developed. 

Fauria & Slate 2014 
1-year persistence rates of students in Texas 4-

year public universities for 2000 and 2011 

Students, regardless of race are more likely to persist if they 

remain at the same 4-year institution 

Pascarella & Terenzini 2005 
First-year experience programs increase college 

persistence 

Persistence rates increased for students in first-year experience 

programs regardless of ethnicity, age, and gender 

 

1.1. Statement of the Problem 

In 1990 the United States ranked first in the world in 4-

year degree completion among 25-34 year olds, but now has 

fallen out of the top 10 [31]. A consequence of this demise is 

that income equality has grown rapidly because the current 

number of college graduates are not keeping pace with the 

demand for new college graduates. To address income 

inequality and achieve economic efficiency, the United States 

must increase the number of postsecondary educated workers 

to make up ground on other developed nations [32]. As 

result, former-President Obama challenged the nation to 

produce 8 million more graduates by the year 2020. To 

achieve this ambitious goal, community colleges will have to 

increase the number of associate degrees and certificates they 

award students by 5 million [33]. 

Community colleges are very important to the American 

higher education system because these institutions 

academically prepare students to receive a 2-year degree or 

higher and provide workforce training [34]. The mission of 

community colleges is to be accessible to all students by 

having an open door policy for admission [35, 36]. Because 

community colleges serve a diverse student population with 

economic, social, and academic needs, they serve a larger 

percentage of students needing financial assistance, and an 

increased number of students requiring remedial or 

developmental courses [37]. 

Although college enrollment has increased steadily over the 

last 30 years, more graduates are needed to complete former-

President Obama’s 2020 plan. In spite of enrollment increases, 

substantial gaps exist between Black and White students in 

terms of enrollment [10]. Furthermore, only 25% of students in 

poverty complete college [31]. Although community colleges 

provide greater access to higher education for Black students, 

persistence rates continue to be a problem [12]. 

According to the National Collegiate Retention and 

Persistence to Degree Rates Report [38], the 1-year national 

persistence rate is 55% at community colleges. In terms of 

Black students at community colleges, only 16% persist to 

graduation [12]. Complete College America [39] reported 

that only 7.5% of Black students over the age of 25 complete 

an associate degree within three years. Even lower is the 

persistence to graduation rates, 2.6%, for Black students who 

are enrolled part-time [39]. In recent news, the seven regional 

accrediting agencies announced that they would engage in 

collaborative efforts to examine closely low graduation rates 

at community colleges and universities. Community colleges 

with graduation rates under 15% over four years and 4-year 

institutions with graduation rates under 25% over six years 

will have to report on how they plan to improve or risk losing 

accreditation [40]. 
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1.2. Purpose of the Study 

The purpose of this study was to examine the 1-year 

persistence rates of Black students in Texas community 

colleges for the 2007-2008 through the 2014-2015 academic 

years. Specifically addressed were the 1-year persistence 

rates by student institutional status (i.e., stayed or transferred) 

for Black students in Texas community colleges. As such, the 

extent to which differences were present in the 1-year 

persistence rates of Black students who either stayed at the 

same Texas community college or transferred to a different 

Texas community college was ascertained. Through the 

analysis of 8 years of Texas statewide data, any trends that 

were present were identified. 

1.3. Significance of the Study 

Persistence rates continue to be a concern for Black 

students in higher education across the United States [12]. In 

the State of Texas, Black students are graduating at a 

substantially lower rate than White students in community 

colleges despite increased access. It is imperative that 

community colleges help Black students address the 

academic, financial, and social issues they face as college 

students [41]. Texas community colleges must implement 

strategies that remove barriers that are preventing Black 

students from succeeding in college. Results that were 

obtained provide important information on 1-year persistence 

rates of Black students in Texas community colleges. The 

results of this study may assist higher education 

administrators and leaders with respect to their decision-

making regarding policies to help improve the persistence 

rates of Black students in Texas community colleges. 

1.4. Research Questions 

In this study, the following research questions were 

addressed: (a) What is the difference in the 1-year persistence 

rates by student institutional status (i.e., stayed or transferred) 

for Black students who were enrolled in Texas community 

colleges? and (b) To what extent are trends present in the 1-

year persistence rates by student institutional status (i.e., 

stayed or transferred) for Black students who were enrolled 

in Texas community colleges? The first research question 

was repeated for the 2007-2008, 2008-2009, 2009-2010, 

2010-2011, 2011-2012, 2012-2013, 2013-2014, and 2014-

2015 academic years. The second research question involved 

results from all 8 academic years. 

2. Method 

2.1. Research Design 

In this study a non-experimental causal-comparative 

research design was used [42, 43]. The independent 

variable cannot be manipulated in non-experimental, causal 

comparative research. The archival data that were used 

herein represented events that had already occurred [43]. 

The independent variable that was analyzed was the 

institutional status of Black students in each of the 

academic years of data analyzed herein. As noted 

previously, institutional status was whether a student stayed 

at the same Texas community college for one year or 

whether a student transferred to a different Texas 

community college after one year. The dependent variables 

that were present in this investigation were the 1-year 

persistence rates of Black students. A total of 8 years of 

Texas statewide data were available for analysis. 

2.2. Participants and Instrumentation 

Archival data on all Texas community colleges were 

obtained for the 2007-2008 through the 2014-2015 academic 

years from the Texas Higher Education Coordinating Board 

Interactive Accountability system. Within the Texas Higher 

Education Coordinating Board dataset, 68 institutions are 

labeled as community colleges, and nine institutions are 

labeled as community college districts. Each of these 

community colleges and community college districts is 

required by the Texas Higher Education Coordinating Board 

to report the 1-year persistence rates, along with other data, 

of students by ethnicity/race. These data are then aggregated 

by the Texas Higher Education Coordinating Board and made 

publicly available at the Texas Higher Education 

Coordinating Board Interactive Accountability System. 

The instrument used for this study was the Texas Higher 

Education Coordinating Board Interactive Accountability 

database. The Texas Higher Education Coordinating Board 

maintains a vast database comprising statistical data in a wide 

range of areas for every community college in Texas. Included 

in these data are persistence rates of Black students. Every Texas 

public community college, with the inclusion of descriptive 

statistical data, is represented in this comprehensive database. 

3. Results 

Prior to conducting inferential statistics to determine 

whether differences were present in the 1-year persistence 

rates by institutional status of Black students enrolled in 

Texas community colleges, checks were conducted to 

determine the extent to which these data were normally 

distributed [44]. Although some of the 1-year persistence rate 

data were not normally distributed, a decision was made to 

use parametric dependent samples t-tests to answer the 

research questions. Statistical results will now be presented 

by academic years. 

For the 2007-2008 academic year, the parametric 

dependent samples t-test did not reveal a statistically 

significant difference in the 1-year persistence rates, t(69) = 

1.62, p =.11, between Black students who stayed at the same 

Texas community college and Black students who transferred 

to a different Texas community college after one year. The 1-

year persistence rates were similar for Black students who 

stayed at the same Texas community college and for Black 

students who transferred to a different Texas community 

college. Readers are directed to Table 2 for the descriptive 

statistics for this analysis. 
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Table 2. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2007-2008 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 70 42.94 12.75 

Transferred 70 36.63 32.28 

Concerning the 2008-2009 academic year, the parametric 

dependent samples t-test revealed a statistically significant 

difference in the 1-year persistence rates, t(69) = 5.41, p 

<.001, between Black students who stayed at the same Texas 

community college and Black students who transferred to a 

different Texas community college after one year. This 

difference represented a large effect size (Cohen’s d) of 0.91 

[45]. The 1-year persistence rates of Black students who 

stayed at the same Texas community college were almost 

15% higher than the 1-year persistence rates of Black 

students who transferred to a different Texas community 

college. Table 3 contains the descriptive statistics for this 

analysis. 

Table 3. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2008-2009 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 70 45.78 13.19 

Transferred 70 26.50 26.86 

With respect to the 2009-2010 academic year, the 

parametric dependent samples t-test revealed a statistically 

significant difference in the 1-year persistence rates, t(70) = 

2.81, p <.001, between Black students who stayed at the 

same Texas community college and Black students who 

transferred to a different Texas community college after one 

year. This difference represented a small effect size (Cohen’s 

d) of 0.44 [45]. The 1-year persistence rates of Black students 

who stayed at the same Texas community college percentage 

rates were almost 10% higher than the 1-year persistence 

rates of Black students who transferred to a different Texas 

community college. Revealed in Table 4 are the descriptive 

statistics for this analysis. 

Table 4. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2009-2010 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 71 42.47 12.72 

Transferred 71 32.12 30.87 

For the 2010-2011 academic year, the parametric 

dependent samples t-test revealed a statistically significant 

difference in the 1-year persistence rates, t(70) = 3.00, p 

<.001, between Black students who stayed at the same Texas 

community college and Black students who transferred to a 

different Texas community college after one year. This 

difference represented a medium effect size (Cohen’s d) of 

0.50 [45]. The 1-year persistence rates of Black students who 

stayed at the same Texas community college percentage rates 

were 10% higher than the 1-year persistence rates of Black 

students who transferred to a different Texas community 

college. Readers are directed to Table 5 for the descriptive 

statistics for this analysis. 

Table 5. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2010-2011 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 71 43.66 13.30 

Transferred 71 31.90 30.28 

Concerning the 2011-2012 academic year, the parametric 

dependent samples t-test did not reveal a statistically 

significant difference in the 1-year persistence rates, t(70) = 

0.88, p =.38, between Black students who stayed at the same 

Texas community college and Black students who transferred 

to a different Texas community college after one year. The 1-

year persistence rates were similar for Black students 

regardless of their institutional status. Table 6 contains the 

descriptive statistics for this analysis. 

Table 6. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2011-2012 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 71 40.16 12.31 

Transferred 71 36.88 32.42 

With respect to the 2012-2013 academic year, the 

parametric dependent samples t-test did not reveal a 

statistically significant difference in the 1-year persistence 

rates, t(71) = 1.31, p =.19, between Black students who 

stayed at the same Texas community college and Black 

students who transferred to a different Texas community 

college after one year. Similar 1-year persistence rates were 

present for Black students regardless of their institutional 

status. Revealed in Table 7 are the descriptive statistics for 

this analysis. 

Table 7. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2012-2013 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 72 38.14 13.42 

Transferred 72 33.46 30.25 

For the 2013-2014 academic year, the parametric 

dependent samples t-test revealed a statistically significant 

difference in the 1-year persistence rates, t(71) = 3.47, p 

=.001, between Black students who stayed at the same Texas 

community college and Black students who transferred to a 

different Texas community college after one year. This 

difference represented a medium effect size (Cohen’s d) of 

0.55 [45]. The 1-year persistence rates of Black students who 

stayed at the same Texas community college were almost 

15% higher than the 1-year persistence rates of Black 

students who transferred to a different Texas community 

college. Delineated in Table 8 are the descriptive statistics for 

this analysis. 
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Table 8. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2013-2014 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 72 42.29 13.62 

Transferred 72 29.49 29.78 

Concerning the 2014-2015 academic year, the parametric 

dependent samples t-test revealed a statistically significant 

difference in the 1-year persistence rates, t(71) = 3.00, p 

=.003, between Black students who stayed at the same Texas 

community college and Black students who transferred to a 

different Texas community college after one year. This 

difference represented a medium effect size (Cohen’s d) of 

0.52 [45]. The 1-year persistence rates of Black students who 

stayed at the same Texas community college were almost 

15% higher than the 1-year persistence rates of Black 

students who transferred to a different Texas community 

college. Table 9 contains the descriptive statistics for this 

analysis. 

 

 

 

Table 9. Descriptive Statistics for the 1-Year Persistence Rates by 

Institutional Status for Black Community College Students in Texas in the 

2014-2015 Academic Year. 

Institutional Status n of community colleges M SD 

Stayed 72 44.30 15.07 

Transferred 72 31.89 30.27 

The final research question regarding an analysis of all 

eight years of data for Black students who stayed at the same 

community college and for Black students who transferred to 

a different community college will now be addressed. As 

revealed in Figure 1, trends were present in the 1-year 

persistence rates by student institutional status (i.e., stayed or 

transferred) for Black students who were enrolled in Texas 

community colleges. The 1-year persistence rates of Black 

students who stayed at the same Texas community college 

were consistently higher than the 1-year persistence rates of 

Black students who transferred to a different Texas 

community college. Over an 8-year period, the 1-year 

persistence rates of Black students who stayed at the same 

Texas community college varied somewhat, but over the 8-

year time period, increased by only 1%. During the same 8-

year period, the 1-year persistence rates of Black students 

who transferred to a different Texas community fluctuated, 

however, readers should note that the 1-year persistence rates 

for Black students who transferred decreased by 5%. 

 

Figure 1. Trends in the 1-year persistence rates of Black students who stayed or transferred to a different Texas community college in the 2007-2008 through 

the 2014-2015 academic years. 

4. Discussion 

Presented in this investigation was the extent to which 

differences existed in the 1-year persistence rates by student 

institutional status (i.e., stayed or transferred) of Black 

students in Texas community colleges. Eight years of 

archival data from the Texas Higher Education Coordinating 

Board Interactive Accountability System were obtained and 

analyzed to determine whether the 1-year persistence rates of 

Black students in Texas community colleges differed by 

student institutional status. In this study, 70 Texas community 

colleges provided data that were analyzed in the 2007-2008 

through the 2008-2009 academic years and 71 Texas 

community colleges provided data that were analyzed in the 
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2009-2010 through the 2011-2012 academic years. Finally, 

72 Texas community colleges provided data that were 

analyzed in the 2012-2013 through the 2014-2015 academic 

years. 

For the eight academic years of data that were analyzed, 

statistically significant differences were present in the 2008-

2009, 2009-2010, 2010-2011, and 2013-2014 academic 

years. Even when the results were not statistically significant, 

the 1-year persistence rates of Black students who stayed at 

the same community college in Texas were higher than the 1-

year persistence rates of Black students who transferred to a 

different Texas community college. In this investigation, the 

1-year persistence rates of Black students who stayed at the 

same Texas community college ranged from a low of 38% to 

a high of 46%. In contrast, the 1-year persistence rates of 

Black students who transferred to a different Texas 

community college ranged from a low of 27% to a high of 

37%. Readers are referred to Table 10 for a summary of 

results for the 1-year persistence rates of Black students by 

their institutional status in Texas community colleges across 

all eight academic years. 

Table 10. Results for the 1-Year Persistence Rates by Institutional Status for 

Black Community College Students in Texas in the 2007-2008 Academic 

Year Through the 2014-2015 Academic Year. 

Academic Year Effect Size Higher Persistence Rate 

2007-2008 N/A Stayed 

2008-2009 Large Stayed 

2009-2010 Small Stayed 

2010-2011 Medium Stayed 

2011-2012 N/A Stayed 

2012-2013 N/A Stayed 

2013-2014 Medium Stayed 

2014-2015 N/A Stayed 

4.1. Connections with Existing Literature 

Researchers [30, 29, 28, 18, 27] have previously analyzed 

the persistence rates of Black students. In this multiyear, 

statewide investigation, the 1-year persistence rates of Black 

students in Texas community college were higher when they 

stayed at the same Texas community college than when they 

transferred to a different Texas community college. These 

results were consistent with [29] wherein persistence rates 

were statistically significant higher when Black students 

stayed at the same Texas community college than when they 

transferred to a different Texas community college. Similarly, 

[30] documented that Black students were more likely to 

persist in the first year if they stayed at the same Texas 4-year 

university than if they transferred to a different 4-year 

university. 

4.2. Implication for Policy and Practice 

In this analysis, the 1-year persistence rates of Black 

students in Texas community colleges were lower when they 

transferred to a different community college after the first 

year than when they stayed at the same community college. 

Although community colleges have measures in place to 

contribute to student success, persistence rates continue to be 

low [46]. Even though access to community colleges is not 

an issue, Black students persisting to graduation is a major 

concern [47]. Community colleges need to be proactive and 

are encouraged to conduct an audit of the 1-year persistence 

rates of their Black students. Community colleges with low 

1-year persistence rates need to examine their programs to 

determine what changes need to be made. Community 

colleges with high 1-year persistence rates need to examine 

their programs to determine what components are effective, 

and then to share their efforts with other community colleges. 

Based upon these program evaluation efforts, higher 

education leaders will have to make a concentrated effort to 

provide resources to help these students succeed inside and 

outside the classroom [14]. Academic advisors at community 

colleges need to communicate with Black students and 

ascertain how they can keep them enrolled. Black students 

often face adversity dealing with life hardships that cause 

them to drop out seek a full-time job while going to school. 

In addition, they are often unprepared for college and 

struggle to get out of developmental courses because their 

high school curriculum did not prepare them adequately for 

the rigor of college courses [48]. Community colleges that 

have transfer students need to develop programs to address 

their transfer student needs. Based on the results of this 

empirical investigation, [18]’s recommendation that policies 

to improve the persistence rates of Black students at Texas 

community colleges need to be developed is supported. 

4.3. Recommendations for Future Research 

In this multiyear, statewide investigation, differences in the 

1-year persistence rates by student institutional status for 

Black students at Texas community colleges were examined. 

Given the low 1-year persistence rates of Black students 

revealed in this study, researchers should consider extending 

this study to other underrepresented student groups such as 

Hispanic students to determine the degree to which results 

from this investigation are generalizable to other ethnic/racial 

groups. In addition, the 1-year persistence rates of Asian, 

White, and international students should be investigated to 

determine the degree to which these two ethnic/racial groups 

persist in community colleges. Another recommendation is to 

replicate this investigation in other states to ascertain whether 

the results of Black students’ 1-year persistence rates 

discussed previously are generalizable to other states. 

Because the data analyzed herein were from all Texas 

community colleges, researchers are encouraged to examine 

each community college results to identify Texas community 

colleges that have high 1-year persistence rates for Black 

students who stay and for Black students who transfer. Then 

qualitative and or mixed-methods research studies could be 

conducted to ascertain the reasons why these community 

colleges are successful. Similar investigations could be 

conducted into the Texas community colleges with the lowest 

1-year persistence rates of Black students. For this study, 

quanitative data were used. Accordingly, researchers should 

consider conducting qualitative studies to gain insight from 

Black students, faculty, staff, and educational leaders into 
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reasons why Black students transfer to different institutions. 

Moreover, the reasons why 1-year persistence rates are low 

for Black students who transfer merit examination. 

5. Conclusion 

The purpose of this research study was to determine the 

extent to which differences were present in the 1-year 

persistence rates of Black students in Texas community 

colleges by institutional status. Data were analyzed for the 

2007-2008 through the 2014-2015 academic years. 

Statistically significant differences were present in the 2008-

2009, 2009-2010, 2010-2011, and 2013-2014 academic 

years. The 1-year persistence rates were higher for Black 

students who stayed at the same Texas community college 

and much lower for Black students who transferred to a 

different Texas community college in the 2007-2008 through 

the 2014-2015 academic years. Educators face a tremendous 

challege to help increase the persistence rates of Black 

students. Former President Obama challenged the entire 

nation to help improve the college graduation rates within the 

United States. To achieve this goal, community colleges need 

to do better job of helping students achieve success. By 

improving the persistance and success rates of Black students 

in community colleges, the nation will be one step closer to 

reaching former President Obama’s goal. 
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